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WITH THIS ISSUE of CALL Review, I
am once again pleased to announce a
packed bumper issue of news, views
and reports from the world of learn-
ing technologies, and I am especially
delighted to welcome a number of
new authors to the fold – a further
sign that the Learning Technologies
SIG continues to go from strength to
strength and is reaching an ever
wider readership around the world.
It is also evident that CALL Review
reflects the international nature of
our membership, since the contribu-
tions in this issue come from (in
alphabetical order) Argentina, Aus-
tria, India, Switzerland, the United
Kingdom (England and Wales
respectively) and the USA.

A VARIETY OF technologies are high-
lighted in these pages, but the
Moodle platform in particular figures
strongly as Thomas Strasser contin-
ues his series on the topic by
providing an in-depth insight into the
learning-optimised symbiosis, analys-
ing the relationship between the use
of e-learning tools and classroom

Editorial

EDITORIAL

training in blended learning pro-
grams. And in a separate article, Elba
Villanueva de Debat, Gabriela Helale
and María Gimena San Martín report
on how ICT tools have been incor-
porated into a methodology course
for undergraduate teachers, detailing
the way in which online forums
were used to motivate students,
promote discussion and provide an
interface between theory and prac-
tice.

APPROACHING THE SUBJECT from a
different point of view, how can
modern technologies be used in an
‘unplugged’ English course? Susi
Türler-Karlen resolves this paradox
by illustrating how she used IT
resources in the background during
an English language course for senior
citizens.

WRITING ON THE basis of her experi-
ence when teaching English language
and communication skills to engi-
neering students, Mrudula Lakkaraju
contrasts student responses to two
different kinds of lab work and two
different types of technology and
finds that the communication skills
lab and the English language lab each
address different student require-
ments and place different demands
on the teacher.

IN A SPECIAL feature, Jill Llewellyn-
Williams and Gabriel Roberts report
on the use of online presentations to
extend the listening competence of
international students studying in the
UK. They carried out a study to map
student progress in various areas and
compared the results obtained with
the students’ own perception of
their linguistic development.

FOR MANY TEACHERS, social net-
works have become an important
pedagogical tool, but detailed guid-
ance on how best to harness these
technologies is often hard to come
by, as Nicola Perry points out in her
article entitled ‘Bridging the gap’ in
which she also tackles the tricky
issue of keeping one’s professional
and personal life separate when
using resources such as Facebook.

THE LEARNING TECHNOLOGIES SIG
was very active at the 2011 Annual
International IATEFL Conference in
Brighton and TESOL’s Phil Hubbard
reports on the various workshops
and presentations held there by the
SIG. This report is being printed
simultaneously in CALL Review and
in On CALL, the newsletter of
TESOL’s CALL Interest Section as
part of the growing cooperation
between our two organisations.

ELSEWHERE IN THIS issue you will also
find advance information about the
SIG’s new series of webinars and its
proposed program for the 46th
Annual International IATEFL Confer-
ence to be held in Glasgow in March
2012.

MY THANKS GO to all who have
contributed to this issue of CALL
Review by sharing their insights and
expertise for the benefit of our
readers around the world.

Maurice Claypole

Editor

mc@linguaserve.de
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NEW TECHNOLOGIES HAVE had a
strong impact on education in general
and in the teaching of second /foreign
languages in particular. They have
brought about significant changes in
the roles of teachers and learners,
techniques and instructional
materials. Most current ESL practices
include components of blended
learning which involve a variety of
ICT tools. The Faculty of Languages
at the National University of
Cordoba, Argentina, has been
gradually but systematically
incorporating ITC to most of its
undergraduate courses in the five-
year EFL teaching training
programme. In the Methods course
we teach we make use of the
platform to offer students the
possibility of participating in activities

whose primary aim is the
development of reflection. This paper
reports on an experience in the use
of electronic forums to support
student teachers, in their initial stage
of teacher education, to develop
reflective skills.

RECENT DEVELOPMENTS IN the field of
Teacher Education have placed
strong emphasis on the learner as the
central core of the teaching and
learning processes. Involving the
learner as an active participant in the
construction of knowledge and the
development of competences is a
crucial aspect.

LEARNING TASKS THAT foster
metacognitive skills such as reflection
play a necessary part in learner-

Using forums to promote
reflection in EFL teacher
education

ONLINE FORUMS

MOST CURRENT ESL practices include components of blended learning which
involve a variety of ICT tools. The Faculty of Languages at the National University
of Cordoba, Argentina, has been gradually but systematically incorporating ITC to
most of its undergraduate courses in the five-year EFL teaching training
programme. In the Methods course we teach we make use of the
platform to offer students the possibility of participating in activities whose primary
aim is the development of reflection. This paper reports on an experience in the
use of electronic forums to support student teachers, in their initial stage of
teacher education, to develop reflective skills:

holds an M.A. in
Applied
Linguistics from
the National
University of

Córdoba, Argentina. She is a tenured
lecturer in Methodology at the Faculty
of Languages, UNC. She has given
presentations at conferences in several
countries in Latin America and Europe.
She was President of ACPI (Cordoba
Association of English Teachers) from
1999 to 2002. elbadebat@yahoo.com

holds a degree in
English Language
Teaching and
Translation from
the Faculty of
Languages,

National University of Córdoba,
Argentina. She is an MA candidate in
Applied Linguistics. She is Assistant
Professor in the chairs of
and  at the Faculty of
Languages.
gabrielahelale@yahoo.com.ar

 holds a
degree in English
Language Teaching
and Translation
from the Faculty of
Languages, National
University of
Córdoba,
Argentina. She is an

MA candidate in Applied Linguistics. She
is a Professor of  and
Graduate Teaching Assistant in the
chair of at the Faculty of
Languages. gimenasm@hotmail.com



CALL Review

5IATEFL LEARNING TECHNOLOGIES SIG Newsletter  WINTER 2011

centred classrooms. Reflective
practice has become a major concern
in language teacher education
programs as revealed by the spread
of the concepts of the reflective
practitioner (Schön, 1983) or the
reflective model (Wallace, 1991).
Richards (1990) defines reflection as a
process of self-inquiry and critical
thinking which can “help teachers
move from a level where they may be
guided largely by impulse, intuition, or
routine, to a level where their actions
are guided by reflection and critical
thinking” (p.5). Pennington (1992 as
cited in Farrell, 1998) further explains
reflection “as a means for (1)
improving classroom processes and
outcomes, and (2) developing
confident, self-motivated teachers
and learners.” Through critical
reflection, student teachers explore,
analyze and assess their classroom
practices in pursuit of improving and
enriching their teaching practices.
Thus, for critical reflective practice to
take place, teachers, aided by

appropriate and effective techniques,
need to engage in examining the
teaching and learning processes in
order to be able to interpret each
teaching event (Esteve, 2004).

AS A course management
system designed to assist distance and
blended learning is grounded on
Social Constructivism. Individuals
actively construe their own
understanding of the world as a result
of their own experience (Williams
and Burden, 1997) and of their
interaction with others. Therefore,
activities should be based on and
should build on the learners’ prior
learning experiences so as to allow
them to make meaningful
connections between what is familiar
to them and what they are about to
learn. They should also involve
learners in meaningful interaction
with their peers and teachers.

LEARNING ACTIVITIES THAT make use
of the  in the  platform
allow student teachers to co-

ONLINE FORUMS

construct knowledge on the basis of
their own and others’ contributions,
which in turn become input that feeds
back into their learning processes.
These activities contribute to the
development of collaborative skills
and ICT literacy as well.

RECENT STUDIES ON the use of
technology as a tool to maximize
reflective practice and action research
have concentrated on the advantages
of forums (Liruso & Lauría, 2009) and
online journals (Bennett & Pye, 2000;
Killeavy & Moloney, 2010; Lee, 2010;
Palmer, Holt & Bray, 2008).

IN OUR METHODOLOGY course, we
attempt to provide student teachers
with a variety of activities that
promote reflection and the
development of ICT literacy. Blended
learning allows us to enrich our
classroom practices. The e-activities
aid student teachers to reflect,
transfer and apply the theoretical
contents studied in the course to
specific teaching-learning situations
that the student teachers will face in
their future professional careers.

THE FORUM IS an asynchronous
communicative tool whose main goals
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are to foster debate and the social
construction of knowledge. Forums
promote an active interaction among
students themselves and the teachers,
which is in line with the theoretical
tenets posed by Vygotsky (1978,
cited in Williams & Burden,1997) that
claim that learning occurs through
interaction with other people and
that we learn a language by using it to
interact meaningfully. The teachers
are in charge of moderating and
facilitating the smooth progression of
the discussions through the
presentation of different triggers and
the provision of constructive
feedback. The student teachers’ roles
focus on generating ideas, reflecting
upon and elaborating on them and
using the feedback they get from
their peers and teachers.

THE METHODOLOGY CHAIR has been
making use of the  learning
platform since 2009. Several forums
were opened up in line with the units
of the syllabus which deal mainly with
learning theories and
methods/approaches to language
teaching. The forums involve
questions that engage student
teachers in discussions and that
prompt them to reflect upon
different issues related to the
teaching and learning processes.

SOME FORUMS AIM at getting student
teachers to establish links between
the theoretical contents studied in
class and their prior personal
experiences as students. In unit two,
for example, the students study
different methods and approaches to
foreign language teaching. In the
Forum of this unit, the students have
to answer the following question:

ONLINE FORUMS

IN THE SAME unit, students are
asked to relate two theoretical
contents through the following
prompt:

Here is what one student wrote:

IN OTHER FORUMS, students are
asked to think of possible concrete
ways of applying all the theory and
methodological concepts or terms
studied to a real English teaching
classroom situation. For example, in
the forum of unit 1, after watching
a video on Skinner’s experiments
with animals downloaded from
Youtube, students have to answer
this question: Let’s try to apply
Skinner's theory of operant
conditioning to second language
learning. How could we do it? Any
suggestion?

One student commented that:
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If you enjoy reading this newsletter and would like to subscribe
and/or join us at future events, don't forget to renew your

membership of IATEFL or become a new member of IATEFL.

You can now do both online at:

http://www.iatefl.org

Alternatively, you can contact IATEFL Head Office at:

Darwin College,

University of Kent,

Canterbury, Kent

CT2 7NY,

UK.

Tel: +44 (0) 1227 824430

Fax: +44 (0) 1227 824431

Email: generalenquiries@iatefl.org

For more information about the

Learning Technologies SIG:

http://ltsig.org.uk/

In response to that comment
another student wrote:

ANOTHER FORUM IS connected to a
workshop based on the French film

directed by Nicolas Philibert
Student teachers watch the film to
observe, analyze and reflect upon
various aspects of the teaching-
learning processes. After
performing some tasks in the
classroom, they are asked to
participate in two forums as follow-
up activities. In those forums,
students comment and discuss the
workshop and the film following
these instructions:

ONLINE FORUMS

http://www.iatefl.org
http://www.iatefl.org
http://www.iatefl.org
mailto:generalenquiries@iatefl.org
mailto:generalenquiries@iatefl.org
mailto:generalenquiries@iatefl.org
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mailto:generalenquiries@iatefl.org
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mailto:generalenquiries@iatefl.org
mailto:generalenquiries@iatefl.org
mailto:generalenquiries@iatefl.org
http://ltsig.org.uk
http://ltsig.org.uk
http://ltsig.org.uk
http://ltsig.org.uk
http://ltsig.org.uk
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and

This is a sample response from one
of the students:

USING THE  forum in our
classes has proved to be useful and a
source of motivation for our students.
To begin with, it promoted the
debate of ideas, supported the
construction of knowledge and
contributed to place learning in a
significant context. Secondly,
combining face-to-face interaction in
the traditional classroom setting with
virtual interactions has added a
different dimension to the teaching
and learning processes, thus resulting

in a more enriching learning
experience. Thirdly, taking part in
discussion forums has contributed to
improving a wide range of skills such
as communication strategies,
reflective practice and critical thinking
skills, among others, which
prospective teachers need to acquire
and deploy effectively in their
professional lives. Finally, these
collaborative activities have promoted
group cohesion, respect for and
tolerance of each participant’s
contributions and ideas.

PROCESS-RELATED DIFFICULTIES AROSE

as well. Although the existing
literature on ICT literacy distinguishes
digital natives from digital immigrants,
on several occasions our digital native
students failed to meet the
technological requirements of the
course. They had serious difficulty in
making effective use of the resources
and activities the learning platform
offers. To address this difficulty, at
the beginning of the year students are
offered a tutorial in which they are
assisted in the use of  and
provided with the pedagogical
underpinnings of the technology-
mediated activities offered. A major
problem we have faced concerns the
quality of the student’s writing in the
forum as many times they do not
elaborate on each other’s
contributions; rather they repeat
what other participants have said or,
in a few cases, cut and paste texts
available on the Internet. It is,
therefore, crucial to instill certain
values and attitudes, a sensitive issue
we try to address by providing them
with appropriate feedback. In spite of
the obstacles just mentioned, we
believe that the use of the forum in
educational contexts is a valuable
pedagogical tool for teacher edu-
cation and teacher development. :
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ONLINE FORUMS
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WHEN I SET up a beginners’
English course for senior
citizens (68-77) in my

home town to fulfill a prerequisite for
my “Master of Advanced Studies in
Adult and Professional Education”, I
was willing to try out “Unplugged
Teaching”. Never did I dream how
positive and radically different our
course was going to be from any

other language course I had ever
given or attended.

ON OUR FIRST meeting everyone
present insisted they didn’t want a
textbook because that reminded
them of their school days, a time they
remember as uncomfortable and
degrading. Their main mutual goal
was to gain competence in social
situations, either as guests in English
speaking countries or as hosts to
English speaking visitors.

Technologies in an unplugged
beginner course for senior citizens

SUPPORTING TECHNOLOGIES

FROM THE BEGINNING I used my
laptop computer mainly to improve
my professionalism through
immediate access to online resources
such as dictionaries, for better
readability (no scribbled on,
unorganized boards), and as a
mnemonic device.

IN OUR THREE-LESSON classes,
students and teacher took turns and
acted as hosts for the weekly
meetings. Thus, both roles as host

is an elementary school
teacher from Switzerland
with experience in sales
and training in the public
and private sectors. She
holds the certificates
“Teaching English as a
Foreign Language” and
“Technology in Education”

from UC Berkeley Extension and has taught
various subjects in diverse settings to students
of all ages and background. After having lived
abroad for over twenty years, she moved
back to her home town of Berne two years
ago and is now teaching foreign languages
(German, English and French) to adults.

Combining Dogme with technology

DOGME IS PERFECTLY suited for senior citizens. Technologies support their pre-
ferred way of learning, namely the reduced speed of processing, their wish for
more repetitions, but also their affinity for moving pictures. During lessons, a lap-
top computer with WLAN was discreetly used for transcripts, notes for lesson
minutes, as a TV screen, and whiteboard. Half the students successfully used tech-
nologies at home while the others did just fine with the old fashioned dictionary,
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and guest, with the respective
vocabulary, could be taken on. Topics
too complex to be talked about in
English were discussed in their native
language during the half hour break
(customs, shopping, touristic topics,
culture, etc.).

I DELIBERATELY CHANGED settings
often and encouraged movement; we
sat at the bar, in front of the large TV,
changed back to the table, stood up
for small talk, went out in the garden,
or took tours of the houses or
surroundings according to the topics.

JUST BEFORE CONCLUSION of the class
we looked back (evaluation) and
ahead (suggestions and plans for the
next lesson).

A VERY IMPORTANT part was played by
the minutes of meeting that the
students received either by E- or
traditional mail as soon after the
course as possible: Here, I edited my
notes taken during the course, listed
key vocabulary with the phonetic
(IPA) transcription, summarized
discussed topics, and listed internet
sites visited, structures, and
contributions by participants. Thus,
my work as a teacher was mainly
AFTER the course and not BEFORE.

I ALSO INVITED the participants to
write to me when questions came up
during study times in order to quickly
get them out of their system. Soon, I
received postcards and letters,
suggestions and requests that
improved our meetings, too. With
this correspondence I was more able
to give each learner what they
needed. Some sent me long texts for
appreciation and correction or
suggested useful internet sites to
recommend to other participants;
others never asked anything.

TODAY’S SENIOR CITIZENS have been
training on the job until their
retirement and are looking forward
to learning further, but at their own
pace. Also, they are not only looking

forward to reviving old acquaintances
or setting up new social networks,
but also keeping up their cognitive
abilities and improving them. For this
they are ready to invest energy, time,
and money. The fact that notably

students who say they have mostly
negative memories of their school
days thrive on our unplugged course
is a nice surprise but only logical:
They finally get to do it “their way”,
at their own pace, in a respectful
conversation, with the appreciation of
their vast knowledge. Computers
(and CD’s or cassettes) are patient
partners in the revision and
memorizing process. They can repeat
words or sentences, situations or
scenes as many times as needed.
With today’s technologies even the
speed can be slowed down (e.g. by
the amazing slow-downer from
www.ronimusic.com).

THE UNPLUGGED CONCEPT allows
much better than more traditional
settings for different levels of
language proficiency, engagement
during the classes, time spent
working at home, and most
importantly proficiency in information
technologies and last but not least
varying class sizes.

SUPPORTING TECHNOLOGIES



CALL Review

11IATEFL LEARNING TECHNOLOGIES SIG Newsletter  WINTER 2011

:

SENIOR CITIZENS ARE aware of how
precious their time is and weigh up
pragmatically whether something is
fun or otherwise worth their time. If
a gadget seems impractical, illogical or
makes them feel incompetent, they
discontinue their use. If something
doesn’t work, seems too compli-
cated, strenuous, or - very important
- is in conflict with their private obli-
gations, retirees are gone. Respect
and appreciation, attentive negotia-
tions and - especially with IT -
laid-back competency can support
them through those and other tough
times and make them avid and
devoted participants. In senior citizen
courses, IT can be used to replace or
support reduced capacities, to bring
back memories, always ready as a
support in the background only when
the participants ask for it.

THE SAME IS true for topics initiated
by the instructor: Participants will
patiently bear with him/her, but if it is
not within their interest, nothing will
happen. Let me give you just one
example: When the topic of the US
Southwest came up because some-
one was going to see his brother, I
readily took out all my photo albums,
maps, and books I had from the time I
had been there. The reaction though
was crystal clear: “I won’t look at
those, they’re nice, of course, but my
brother is in charge of the itinerary
and I won’t interfere.” I was able to
stop, hide my embarrassment, and
ask him what else he wanted. After
the lesson we had great material from
a much wider range than if I had
shown them where I had been and
talked far too much! And it seemed
to matter for everybody present: He
was able to ask questions about the
drought, water supplies, the desert,
safety precautions, cars and traffic

SUPPORTING TECHNOLOGIES

regulations, and knew how he was
going to try to talk his brother into
letting him drive the convertible vin-
tage corvette! The next time I caught
myself preparing I was able to stop
my ego, relax and let it be…

I WOULD LIKE to offer future courses
close to the learners, if possible
within walking distance or accessible
by public transport, with open begin-
nings and endings. This could be
accomplished by combining lessons
with library and cafeteria services
(maybe operated by volunteers who
get a rebate on course fees), ideally in
established public places where
seniors meet regularly.

A MODEL SETTING could look like this:

08.00: English library and cafeteria
open until 12.00.

08.30: First double lesson starts (e.g.
beginners).

10.00: Break with snacks and drinks
for all and interested third parties.

10.30: Second double lesson starts
(e.g. intermediate).

12.00: Lunch served, ideally like on
any other day.

DURING MY COURSES I have noticed
that the written word is the preferred
way for senior citizens for repetition
and memorization. Unfortunately,
there is a great difference in English
how words are spelled and spoken.
After a week of working alone, often
they come back and are almost unin-
telligible. I have not come up with a
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SUPPORTING TECHNOLOGIES

THERE ARE MANY ways to become actively involved
in the Learning Technologies SIG: by attending
events, holding workshops or giving talks, contrib-

uting to the newsletter or serving on the committee.

TO JOIN THE committee you need to be a member of the
LTSIG. Details of roles are published on the committee
page of the website (http://ltsig.org.uk/
committee.html). Each member of the committee is in
their post for an initial two years. When a term is up, a
committee member can apply to continue in the role.

Other SIG members will then be encouraged to apply for
the position. If there is only one candidate, then this
person is elected. If more than one person is interested in
a role, then the LTSIG members will be asked to vote for
one of the candidates.

IF YOU WOULD like to know more about becoming
involved in the SIG or what a particular post involves,
please contact the LTSIG Coordinator:

graham.stanley@gmail.com

� To raise awareness among ELT professionals of
the power of learning technologies to assist with
language learning and teaching

� To develop members’ expertise in the uses of
technology for language teaching and learning

� To provide a forum for the discussion of issues
relating to the use of technology in ELT

� To contribute to the knowledge base in ELT on
good practice and latest developments

Learning Technologies SIG

feasible idea of how to accommodate
older learners and make the reading
process easier for them. I tried the
IPA transcription, but it has to be
learned like a new language; it would
be the same with the color coded
text according to Caleb Gattegno’s
Silent Way.

WHEN PLANNING COURSES for senior
citizens, there is no such thing as a
quick fix: we’re talking about a pro-
spective time-span per participant of
up to thirty or more years. This
amounts to a sustainable commitment
that can be rewarding and inspiring
for all parties involved! :
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IN ORDER TO establish a certain
degree of acceptance of a
technology-based teaching

approach among critics of Moodle,
there is a legitimate need for a
concept which tries to balance the
obvious advantages of this learning
platform with the positively
connotated methodology of
traditional classroom training. Such an
approach evidently suggests the use
of a Blended Learning concept, which
is characterised by a certain mix of
methods, a fusion of various
methodological approaches.
Academic discourse offers a number
of definitions of Blended Learning:

� Blended Learning combines
E-Learning tools (everything from
video streaming over the Web to
e-mail) with traditional classroom
training (Marsh, 2001, p. 1).

� Blended Learning options include:
live instructor-led […], self-paced
learning […] and tools for building

ongoing learning communities
(ibid.)

� Blended Learning is a mix of:
Multimedia technology, CD-ROM
video streaming; Virtual
classrooms, Voicemail, email and
conference calls; Online text
animation and video streaming. All
these are combined with
traditional forms of classroom
training and one-to-one coaching
(Thorne, 2003, pp. 16)

IN THIS ARTICLE the basis for a
Blended Learning concept is a
symbiosis of continuous lessons and
lessons with Moodle. The “blender”,
containing various ingredients for a
“good” methodological mix, can be
seen as a metaphor. Nevertheless,
the question needs to be raised of
how the quantitative distribution of
the “ingredients” (i.e. continuous
lessons and Moodle sequences) has to
be conceptualized in these merged

Moodle + traditional classroom
training = Blended Learning

The learning-optimised symbiosis

THOMAS

STRASSER
is a New
Learning
Technologies
Researcher,
author and EFL
teacher and is
a member of

staff at Vienna University of
Education (department of English
and department of Research). He
holds a PhD in media pedagogy.

teaching sequences in order to gain
maximum curricular and group-
dynamical teaching/learning outcome.
Regarding the social-constructivist
aspects of Moodle (cf. first article of
the series “pedagogical principles of
Moodle”, CALL Review Summer
2011) mainly focussing on the
collaborative and explorative
acquisition, modification and
adaptation of curricular knowledge
and the participants’ interaction

SERIES
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within a socio-didactical network, the
following fixed components of a
Blended Learning sequence with
Moodle are suggested (cf. Strasser,
2011, p. 54):

� content
� coach
� communication
� collaboration
� continuous lessons
� (critical) curriculum

THIS TERM IMPLIES learning
type/learning groups adapted
curricular content which is
developed, processed and/or
improved on the learning platform
and in the continuous lessons by its
participants (i.e. teachers and
students). This concept does not
emphasise the teacher’s classic
curricular input on a mono-directional
level (i.e. teacher is the lecturer,
students  listen) but focuses
on the (extra-)curricular content
which can be  learned by the
students on a productive, creative
and mainly collaborative basis (e.g.
group work, role plays, forum
discussions, Wikis, etc.) in face-to-
face and Moodle sessions. Therefore,
an obvious shift from the  as a
mono-directional knowledge provider
towards a  who provides
(extra-)curricular content on the
platform can be noted. Considering
the importance of individualised and
curricular productivity, the processing
of the content (i.e. when/what/how
will be learnt) lies within the
scope/responsibility of the
participants (i.e. students).

AS MENTIONED BEFORE, it is of
immense terminological relevance not

to emphasise the term  within
the context of academic discourse,
since the term  or  as a
supportive, equal participant within a
learning platform rather corresponds
to the collaborative character of a
virtual learning environment. A coach
of a VLE should – apart from one of
his/her rights to edit and/or structure
contents or to enrol participants for a
course – act as an equal participant
within the virtual setting of a learning
platform, i.e. he/she should mainly
create, adapt, modify or improve
learning content and/or support
virtual discourse together with other
participants. Merely his/her
experience as a moderating and
supportive Moodle user should
guarantee (extra-)curricular
acquisition with the focus on a
collaborative discourse (e.g. using
forums, chats) within a suitable,
structured setting (i.e. forum
discussions are moderated, work load
will be supervised, etc.).

THIS CONCEPT MAINLY deals with a
specific kind of communication
related to the process of learning
with Moodle. The chief developer of
Moodle, Martin Dougiamas states:
‘The main value of an online course is
not the content, but the human

interaction and activity that take place
around it” (www.moodle.org). For
Dougiamas the content obviously
plays a less important role than
performance and interaction. In
general, Moodle can be seen as an
interactive, discursive and dynamic
learning environment, which allows
analysing, commenting, but mainly
creating and adapting various content
with several discursive tools (e.g. the
forum, cf. Strasser 2011).
Nevertheless, it has to be stated that
the content has to play a certain role
within the context of communication,
since a major part of analogue and/or
digital discourse deals with (extra-)
curricular content. Therefore, the
content itself must be the initial point
for collaborative discourse as the
term content  defines
everything that is part of learning
platform internal activities (e.g. cloze
exercises, forum discussions about a
certain topic). This strong curricular
and conceptual interdependence
between content and communication
expresses an evident topical link to
the general concept of the six
components (e.g. content and
communication) of a Blended
Learning sequence with Moodle,
which will be discussed in detail later.
Communication undoubtedly is one
of the most vital features of a learning
platform. By using effective Moodle
media (e.g. tools, like forums, chats,
etc.) other components, such as the
content, can be discursively prepared
and/or adapted.

 THE TERM COLLABORATION reflects
the strong group dynamic and
productive nature of a learning
platform. Moodle’s collaborative
design with all its tools, like Wiki,
externally embeddable mindmaps,

SERIES
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etc. supports curricular-coherent, but
mainly explicitly emphasised group
dynamic, collaborative working
procedures on a certain topic or on a
given content, which is adapted,
modified and/or processed together
with the coach and the given means
of communication (e.g. chat, forum).
Therefore, it can be affirmed that by
focussing on collaborative learning “a
group permanently works together”
(Hinze, 2004, S. 235, translated by
author). In addition, Hinze (2004, S.
235) states that “in cooperative
learning sequences the tasks will be
divided, individually processed and
put together in the end” (translation
by author). Moodle also extensively
supports this approach. This can be
seen in the choice of tools such as
glossaries, feedbacks or question-
naires where participants have the
possibility to individually create
and/or adapt certain tasks in order to
present them within a virtual context
(i.e. Moodle platform).

THIS TERM SOLELY represents the
classic and conventional face-to-face
lessons (also known as traditional
classroom training or continuous
lessons) which still represent the
curricular and methodological

 in global education. The
methodological approach of
continuous lessons shall be
mentioned as an important
component of the learning-optimised
symbiosis.

THE “CRITICAL CURRICULUM”, an
intensively-reflected/evaluated
syllabus, is closely related to the
concept of the “content”. The
concept of the “critical curriculum”
does not exclusively focus on the

standard curriculum to be taught in
class, but mainly on a curricular-
focused reflective process of the
participants, which means that the
existing curriculum and/or a certain
topic to be treated is adapted to the
participants’ personal, individualised
learning needs as part of a reflective
process mainly in terms of an
individualised knowledge acquisition.

THESE COMPONENTS DISCUSSED within
the context of Blended Learning
sequences with Moodle establish the
conceptual framework for the
approach of the learning-optimised
symbiosis. In general, it can be
assumed that the initial point of an
efficient teaching sequence
considering the six components
should be an individual learning goal.

In order to define an individual
learning goal within the context of
Blended Learning sequences with
Moodle, it seems to be quite helpful
to consider these six components
based on the author’s long-time
practical experience and to illustrate
these with the help of a simple
diagram which summarises the
Blended Learning concept with the
learning platform Moodle (Fig. 1).

TAKING FIG. 1 into consideration, it
has to be mentioned that these six
components (i.e. 6 Cs) are fixed
items of a practically proven model
concerning the use of Moodle within
the setting of Blended Learning, but
should not be considered as a
universally valid concept. The six
parts solely represent certain
thematic and conceptual

SERIES
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components, which are frequently
used in a Blended Learning teaching
sequence with Moodle. On the basis
of the 6 Cs, the approach and/or the
theory of the learning-optimised
symbiosis can be presented visually
(Fig. 2 and 3).

FIG. 2 CLEARLY shows the symbiosis of
various components, which are of
didactical and methodological
importance for the effective use of a
Blended Learning sequence. A fusion
of all these components, which are
thoroughly important for output-
oriented and goal-individualised
learning results in a learning-
optimised symbiosis, a combination of
the Blended Learning methods
mentioned before. Nevertheless,
there is a certain need for a
terminological differentiation of this
approach, since a learning-optimised
symbiosis must not be confused with
an

 is understood as a
qualitatively and quantitatively
balanced fusion of the 6 Cs, whereas
alternating quantity settings (i.e. more
intensive communication sequences
and less intensive collaboration

sequences) can be considered as
legitimate. Within the context of a
differentiated terminological
discussion of the six components,

 appears to be quite a
superficial term, which polarizes too
much in terms of academic objectivity
since it seems to be difficult to talk
about good or optimal lesson/optimal
learning outcome when leading a
qualitative and didactical discussion.

TAKING INTO CONSIDERATION all the
components of this approach, it can
be assumed that a learning-optimised
symbiosis is characterised by a
conglomerate of six components,
which supports a methodologically
balanced conception of lessons
adaptable to the teaching/learning

needs of an individual.
REFERRING TO THE quantification of
each component (i.e. how many units
of communication or how much focus
should be on collaboration, etc.), a
clear, universal recommendation
within the context of an individualised
performance of a single learner in the
conceptual setting of a partly
virtualised and face-to-face oriented
lesson cannot be given due to the

existing heterogeneous performances
of each individual learner.
Nonetheless, a general focus on a
symbiosis, i.e. a fusion of all six
components, in order to make space
for individualised learning seems to be
of considerable importance.

IN CONCLUSION, IT should be stated
that the use of these six components
for the model of a learning-optimised
symbiosis with all its additional and
didactical benefits to support
collaborative, cooperative,
explorative and adaptable learning
contributes to learning scenarios
suitable for a merged learning
environment consisting of Moodle
and regular lessons. :
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LANGUAGE LABS

ENGLISH LANGUAGE TEACHING in
India still practices very conven-
tional methods with very few

teachers and trainers embracing the
change in ways it is still taught. English
always faced stepmotherly treatment
in most of the technical Institutions
because it was a ‘language’ and any-
body could teach it. It was a
celebratory moment across all under-
graduate colleges when an English
Language and Communication Skills
lab was announced by the affiliated
university for Engineering Colleges in
Andhra Pradesh, India. All faculties
who were teaching English felt proud
because even English was now a
‘technical’ subject with a lab of its
own. Then the melee of establishing
labs for English commenced, with
special software solutions to aid the
ulterior goal of language acquisition.
The software was loaded and the fac-
ulty was content that the software
will fill in his/her void of teaching Eng-
lish. Though there were teacher
controls, they were only very rarely
used.

EVEN AFTER THE establishment of labs
there was not much improvement in
the acquisition of language because
the lab sessions were an extension of
the conventional theory sessions. The
modality with which English was

being taught did not change much in
spite of the gadgetry. One or two
years later, the English Language
Communication Skills lab was divided
into two labs. One was the English
Language lab and the other Commu-
nication Skills lab. The English

Language lab retained the computer
systems, software and head phones.
The communication skills lab was
more glamorous with a full length
mirror and a camera mounted on a
tripod, looking like a movie set.
Learners would look forward to the
communication skills lab to check
their appearance or redo their hair,
rather than learning. In spite of bring-
ing in the latest logistics in terms of
language acquisition, the average rural
learner of English still struggles with
speaking coherent English when the
time comes for his recruitment.

A language is alive

is a professor at
Geethanjali
College of
Engineering &
Technology,
Hyderabad, India.

She is in charge of a special facility
entitled the Centre for Advancement
of Career and Human Excellence
(CACHE). She has designed several
activities based on the learner groups
and in addition to holding a doctorate,
has 13 years of field experience.

THIS ANALYSIS IS done within a frame-
work of rural students opting for
technical education which culminates
in recruitments, based in Andhra
Pradesh, India, with a majority of
rural students having a strong mother
tongue influence. The rural students
come from primary and secondary
education in their mother tongue.
They are all intelligent and sound con-
cept wise. The communication skills
part is their main hurdle, if we can do
away with the linguists’ jargon; they
have difficulty speaking simple con-
versational English. Instead of the
components from his/her syllabus the
emphasis should be on developing
his/her fluency. This analysis would
hold good to most of the contexts in
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countries where English has to com-
pete with a very strong mother
tongue influence. Yes, on one level
the learner has to be given an oppor-
tunity in any case to experience the
language and create his/her equation
for grappling with it. The learner
should trust himself/herself to be able
to give the language an opportunity to
associate with his language acquisition
capability. Most of the learners are
intimidated at the very early stage of
language acquisition when the focus is
placed on grammar. It is now more
conducive as the focus is on commu-
nication skills and grammar, though
important, has taken a back seat.

IN A CONTEXT like this, all the tech-
nology we use with the will to do
good to the students will not really
help if the teacher or the trainer is
still not conversant with the contours
of how language needs to be
imparted.

THE RECOMMENDATIONS THAT are
presented in this paper are

1. The teacher should turn into a
trainer, as language is a skill and
the learner needs to practice to
learn

2. The trainer should make the
classes more learner centered

3. The trainer should use creativity
in dealing with the syllabus

4. The trainer should bring in var-
ied materials and incorporate
them into the class

5. The trainer should create a lot
of opportunity for the learner to
use the language

THE LANGUAGE IS alive; it should be
given an opportunity to grow on the

user, taking the hues of his/her unique
personality and the special set of
situations that come by him/her. If a
learner is not given an opportunity to
speak, he/she would never
experience the language, understand
how words sound, hear the sound of

their voice speaking a language other
than their mother tongue and the
wonderful opportunity to learn from
the mistakes. The learner as he uses
the language, understands the
nuances of a different culture present
in it, tries to adapt it to his/her own
culture.

IN THE VIEW of the author, technology
in its innumerable forms of manifest-
ation finally amounts to creating the
opportunity for the learner to use the
language and experience its growth
on him/her. :

LANGUAGE LABS

International
Conference of ICT

in ELT

Hi-tech, lo-tech, no-tech: learning
technologies in practice

7th-8th January, 2012

Organised by IndiaCALL, ELTAI
& IATEFL LT SIG in association

with IATEFL GI SIG and
supported by the British Council

Hosted by HM Patel Institute of
English Training and Research,
Vallabh Vidyanagar, Gujarat,

India

Venue: A D Patel Institute of
Technology, New Vallabh
Vidyanagar, Gujarat, India

 The British Council, IndiaCALL (The
India Association of Computer
Assisted Language Learning), ELTAI
(English Language Teachers
Association India), the IATEFL LTSIG
(Learning Technologies Special
Interest Group) and the IATEFL
GISIG (Global Issues Special Interest
Group) are pleased to announce an
International Conference of ICT in
ELT to be hosted by the H M Patel
Institute of English Training and
Research in Vallabh Vidyanagar,
Gujarat, India from 7th-8th January
2012 at A D Patel Institute of
Technology.

http://www.indiacall.org

http://ltsig.org.uk

http://www.indiacall.org
http://ltsig.org.uk
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Find out more about IATEFL SIGs

If you would like more information about IATEFL’s Special Interest Groups, visit the IATEFL
website at http://www.iatefl.org or contact the coordinator of the respective group at the

relevant email address:

Business English besig@iatefl.org

English for Specific Purposes espsig@iatefl.org

English for Speakers of Other Languages esolsig@iatefl.org

Global Issues gisig@iatefl.org

Leadership and Management lamsig@iatefl.org

Learner Autonomy lasig@iatefl.org

Literature, Media and Cultural Studies lmcssig@iatefl.org

Learning Technologies ltsig@iatefl.org

Pronunciation pronsig@iatefl.org

Research resig@iatefl.org

Testing, Evaluation and Assessment teasig@iatefl.org

Teacher Development tdsig@iatefl.org

Teacher Training And Education ttedsig@iatefl.org

Young Learners and Teenagers yltsig@iatefl.org

IATEFL SIG INFORMATION

/http://www.iatefl.org
mailto:BESIG@iatefl.org
mailto:ESPSig@iatefl.org
mailto:ESOLSig@iatefl.org
mailto:GISig@iatefl.org
mailto:LAMSig@iatefl.org
mailto:GISig@iatefl.org
mailto:LMCSSig@iatefl.org
mailto:LTSig@iatefl.org
mailto:PronSig@iatefl.org
mailto:researchsig@iatefl.org
mailto:TEASig@iatefl.org
mailto:TDSig@iatefl.org
mailto:TEDSig@iatefl.org
mailto:TTEdSig@iatefl.org
mailto:YLTSig@iatefl.org
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THE TECHNOLOGY, ENTERTAINMENT

& Design (TED) website provides
access to talks, featuring subtitles and
interactive transcripts that can be
translated into various languages. A
short project was set up to use these
resources as a way of extending the
listening competence of international
students by the provision of weekly
tasks that would allow them to

develop at their own pace and elect
materials relevant to their individual
field of study. TED (www.ted.com) is
an online resource that can be used
cheaply and effectively to prepare
autonomous language learners,
particularly students of English for
Academic Purposes (EAP), for
understanding the often complicated
connected speech patterns of
language. The website provides an
extensive bank of film clips of talks

Confidence, competence
and creativity:

TEACHER TRAINING

using online presentations

INTERNATIONAL STUDENTS FACE many challenges when studying in Higher
Education in the UK. Coping with the demands of learning new skills and
knowledge is compounded by the difficulties of processing a significant quantity of
potentially confusing information through the medium of another language.
Students frequently lack confidence and this can have a negative impact on their
competence. This study sought internet resources that would not only support the
development of language skills but would also replicate many of the features of
lecture-based learning. The findings of this project showed that dedicated students
can make good progress while weaker students need more monitoring and
feedback. While online presentations can replicate many of the features of
lectures, they can also be used to develop extended listening skills. It was also
noted that lecturers and students do not always see eye to eye in terms of
motivation, capability and task value.

Is a Senior
Lecturer and
Deputy Director
of Continuing
Professional

Development at Cardiff Metropolitan
University, UK. Her research interests
include Language Acquisition and
Memory, Linguistic Competence and
Student Motivation and Involvement.

JLWilliams@cardiffmet.ac.uk

is Director of the
English Language
Training Centre
at Cardiff
Metropolitan
University, UK.

He has been involved in English
teaching since 1998 and has been
training students in the International
English Language Testing System
(IELTS) since 2002.

GJRoberts@cardiffmet.ac.uk

and presentations on a diverse range
of topics. These filmed talks are
supported by text in the form of
transcripts and subtitles. With some



22

CALL Review

IATEFL LEARNING TECHNOLOGIES SIG Newsletter  WINTER 2011

limited guidance, tutors can exploit
this resource to teach cognates and
‘false friends’, to practise speed or
extended reading and listening, to
support students’ understanding of
gist and specifics, academic vocabu-
lary and register, pronunciation and
phonology, and to improve students’
presentation skills and critical
thinking.

TED IS NOT a new resource but one
that has rapidly expanded in recent
years, its members holding two
annual conferences:

(http://www.ted.com
/pages/about)

IT IS A website that offers a wide
range of resources, at no cost to the
user, exemplifying the power of the
internet as a source of information
and a useful teaching tool. However,
while investigating TED as an
educational tool for English Language
Teaching, some limitations begin to
emerge. The first and most obvious
limitation is that the film clips have
very different levels of support.
Contemporary subjects are of
obvious interest to students but, as a
linguistic resource, there are
constraints because subtitles,
transcripts and translations are not
always available for certain talks, in
which case its uses beyond a simple
decoding exercise are somewhat
limited. In contrast, other talks often
feature an interactive transcript
translated into many languages with
an option to have subtitles in other
languages. Once subtitles are
switched on, the interactive

transcript section also translates into
that language. Another consideration
is that speeches are not standardised
in terms of length, nor in the range of
languages that are available in the
subtitle and transcript forms. One
clip can have translations in up to 30
different languages and another may
not feature a transcript or subtitles in
its original language.  It would
therefore be advisable to screen clips
beforehand in a guided task or to give
students clear instructions on how to
find an appropriate clip.

IN UK HIGHER Education, there is an
increasing focus on international
student recruitment. Many of these
students who come to the UK have
made their choice based on the
reputation of UK universities above
other practicalities. The decision is
often accompanied by a need to raise
students’ English to a level that is
sufficient to cope with the rigours of
the course on which they have
chosen to study.

STUDENTS’ SELF-PERCEPTION OF

linguistic skills is often challenged
when they arrive in the UK. Many
students strive to achieve the
university entry English requirements
without realising that this is, broadly
classified, a halfway point in their
linguistic competence. Richards and
Lockhart (1996: 56) state that this
‘Learner perception’ can have an
effect on how they prioritise learning
activities and exploit learning
opportunities. To deal with this
linguistic ‘culture shock’, students can
use the TED website in a safe
environment and gradually
acclimatise themselves to lecture
situations.

MOTIVATION FOR MANY of the
international students is driven by the
wish to succeed in their chosen
subject. According to Klapper (2006),
students who wish to learn the
language owing to a love of the
culture are classified as having
‘integrative motivation’ and are most
likely to succeed in achieving near
fluency. Klapper defines students
who are studying languages because
they feel they have a natural aptitude
for them as having ‘resultative
motivation’. However, the majority
of international students in the UK do
not intend to study English at
university level, it is a medium for
studying their subject. These students
are less likely to achieve near-fluency
and Klapper (2006) describes their
motivation as ‘instrumental’.  For
these students, an integrated
approach of language and content
would be more suitable and the TED
website provides a range of subjects
for the students to study while
increasing their understanding of the
language.

LIGHTBOWN AND SPADA (2006)
observe that some students may have

TEACHER TRAINING
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difficulty in improving their level of
English due to ‘stabilisation’, when
they begin to develop their own
interlanguage. They may reach a level
of communicative competence and
need guidance in producing a
particular style of English. Another
issue with interlanguage, according to
Lightbown and Spada (2006), is that
learners may not be able to recognise
the differences between their own
utterances and that of native
speakers. By observing the
accomplished speakers on the TED
website, students have the
opportunity to discover the
differences between their own
interlanguage and that of the
presenters.

OFTEN, IN FORMAL English language
classes there can be a tendency to
make a decision to either focus
lessons on form or function. Ramsden
(2003) claims that students have a
much greater chance of under-
standing if they tackle a piece of
target language as a whole. This
holistic point of view allows students

to learn in different ways. In Fig. 1,
also taken from Ramsden (2003: 43)
we can see how students can best
exploit the TED website:

FOR A HOLISTIC understanding,
students could watch a presentation
from start to finish as if they were in
the audience, looking at the structure
from a  perspective. If they
then make use of the Interactive
transcript feature on the TED
website they can gain an ATOMISTIC
understanding by unravelling the parts
of the presentation. DEEP learning
would signify the understanding of the
theme of the presentation and
SURFACE learning would be
encouraged by using subtitles in a
student’s own language.

THIS RESOURCE ALSO reflects the
extended listening and, more
importantly, extended understanding
that would be required in a genuine
lecture experience. In preparing
students for university, it is essential
that students are able to raise their
fluency of understanding to an

appropriate level. Krashen (1981: 20)
talks of comprehensible input +1.
This ‘carrot and stick’ approach can
be represented by the TED website
insofar as students are able to modify
the accessibility of the talks that they
are accessing through the use of the
various features like the subtitles,
interactive transcripts and trans-
lations. It is important that students
are encouraged to leave behind their
comfort zone in a gradual manner by
moving from playing a lecture several
times with subtitles or the interactive
transcript in their own language in the
initial stages then moving towards
trying to achieve independence in
understanding the lectures on a first
listening, as they would in a real
lecture situation.

ANOTHER FEATURE OF TED is the type
of input that the website provides.
Kumaravadivelu (2005: 26) discusses
three types of input:

•

•

•

THE FIRST IS the input of language
learners’ peers and may annul
Krashen’s +1 hypothesis (1981) if the
peers are not as advanced or are
generally at the same level as the
student,  thus potentially resulting in a
‘+0’ learning environment where
pidgins are created. The second type
of input is characterised by the
simplified ‘readers’ which are used in
language learning. This simplification
can be reflected in the use of the
TED website with the afore-
mentioned visual support. Finally, if
the learner is to watch a presentation
without these aids, it would be
classified as non-simplified input
according to Kumaravadivelu’s (2005)
taxonomy.

TEACHER TRAINING

Fig. 1: Ways of approaching learning (Ramsden, 2003: 43)



24

CALL Review

IATEFL LEARNING TECHNOLOGIES SIG Newsletter  WINTER 2011

TAKING ALL OF these features into
account, the benefits of the TED
website as a self-access study tool are
clear. Students are able to access

 on topics in which they will be
interested, they will be able to gauge
their understanding through the use
of the supporting subtitles and trans-
lations and they will be able to
develop autonomously, at their own
speed, using the interactive transcript.
They will also be in control of the lev-
els of support that they receive
through these features.

THIS STUDY TOOK place in the School
of Education of a Welsh university.
International students are attracted to
this institution by a wide range of
programmes of higher education
study, particularly business and
education courses, though they
frequently do not possess language
skills that are adequate to cope with
studying at this level. Having identified
the myriad of linguistic problems
faced by international students in the
context of higher education lectures,
we sought to address their needs by
setting up an action research project.
The main feature of action research is
an intervention (Bell, 2007; Cohen

., 2007) and improved professional
practice is often central to this action.
We were able to plan, carry out the
intervention, observe its effects and
reflect upon it, allowing us to refine
our intervention at future stages of
the study. This corresponds to the
spiral model of action research of
Kemmis and McTaggart (2000).

THE INTERVENTION TOOK the follow-
ing form:  students were required to
select one short talk from the TED
website and to listen to it several
times until they understood it. When

TEACHER TRAINING

they listened to the talk, they were
asked to follow the four stages below
and note the level at which they felt
they understood the presentation:

1  Listen with the monitor off;

2  Listen with the monitor on;

3  Listen with the English subtitles
switched on;

4  Listen using subtitles in their own
native language.

NOTING DOWN THE level at which
they understood the substance of the
talk would give an indication of their
levels of comprehension. In addition,
they were asked to make notes on
the content of the talk but could
decide the level of detail themselves.
They also noted any key words they
had learned and their personal
response to the talk. Students were
asked to undertake these tasks once a
week over a period of six weeks.
They were given a free choice of the
talks but suggestions were made if
they required guidance. They
returned the above information to a

tutor and it was analysed at a later
stage.

FURTHER DATA WERE gathered by
means of two questionnaires, one
prior to the intervention and one at
the end of the six week period. The
purpose of the first questionnaire was
to gather information about the
students, their perceptions of their
linguistic skills and their attitudes
towards their studies. The second
questionnaire was intended to
evaluate the intervention and
measure any change in competence
and attitude. In addition to these
questionnaires, further data were
obtained by the analysis of the
students’ tasks, which was under-
taken by the tutors. In order to
develop an understanding of student
perceptions, email interviews with
selected students were also carried
out.

THE PURPOSE OF the study was to
answer the following research
questions:
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1  What is the impact of the project
on the students’ language skills?

2  In what way does the project affect
the students’ attitudes to their
studies?

3  Does the project have any impact
on their cultural perceptions?

RESULTS AND ANALYSIS OF
DATA

INVOLVEMENT IN THE project was
limited to nineteen international
students, four of whom were full-
time Master’s in Education (MA Ed)
students and the remainder were
students taking part in pre-sessional
courses in the English Language
Teaching Centre (ELTC). Participants
came from China, Hong Kong, India,
Pakistan, Libya, Oman, Saudi Arabia
and Taiwan.  There were thirteen
men and six women, most of whom
were under 25 years of age. Their
native languages included Arabic,
Chinese, Cantonese, Hindu and
Urdu. Most said that they had been
learning English for less than three
years but two had been learning
English for more than ten years. As
this was a small scale study with a
population of only nineteen students,
of whom only eighteen responded to
the initial questionnaire and only
eleven took part in the evaluation
process, it is impossible to undertake
a statistical analysis. However, despite
the inability to generalise from the
data, we believe that the study allows
interesting points to emerge.

FIG. 2 SHOWS the mean average of the
stage at which students felt that they
comfortably understood the sub-
stance of the talks, from listening with

the monitor turned off (level 1) to
listening with the monitor turned on
(level 2) to listening with the English
subtitles turned on (level 3) to
listening using subtitles in their own
language (level 4).

ALTHOUGH THERE WAS a period of
adjustment in the initial weeks, levels
began to improve in the last two
weeks of the project. It is interesting
to note that most students estimated
that comprehension took place at
around level 3 (listening with the
subtitles turned on). This suggests
that aural comprehension is still a
problem for most international
students and that they rely on the
written word in order to understand
fully the meaning of the spoken word.

MANY STUDENTS WERE reluctant to
fulfil the tasks on a regular basis so
the small sample size is problematic
and affects the validity of the findings.
Although all students completed the
tasks at some time during the six
week period, many students did not
engage fully with the project and only
a minority of students completed all
tasks. This will be discussed in more
detail later in this report.

TUTORS WHO ANALYSED the tasks
surmised that students’ definition of

TEACHER TRAINING
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 varied considerably
and this affected their perception of
the stage at which they had
succeeded in deriving meaning from
the talk. Furthermore, less able
students responded to the task in a
perfunctory and infrequent manner
whereas more able students
completed the task regularly and
were able to identify increasingly
complex vocabulary. In addition, their
personal responses to the task were
more sophisticated and were
generally positive in nature.

IN THE EVALUATIVE questionnaire,
students were asked to identify any
changes to their level of proficiency
and their perceptions are shown in
Fig. 3.

ONLY ELEVEN STUDENTS responded to
this questionnaire and it is predictable
that the strongest improvement was
shown in listening skills. However,
there were benefits derived for other
skills, presumably due to the reading
required and the writing up of the
task as well as the acquisition of new

vocabulary that they could use in dis-
cussions. The least benefit was
perceived in the development of
writing skills, even though many of

the more able students wrote exten-
sive notes and responses to the tasks.

IN THE INITIAL questionnaire, students
were asked to estimate their levels of
motivation. The questionnaire was
confidential, so they had the
opportunity to be honest about their
attitudes to their studies. Eighteen
students responded to the question-

naire and ten of those felt they were
very motivated, while five were fairly
motivated. Two admitted that they
were not very motivated while one
was not motivated at all. Overall,

these were very positive responses
but this declared level of motivation
did not correspond to the rate of
return of the tasks, shown in Fig. 4.

THE RATE OF return was disappointing
to tutors but it became clear that stu-
dents were prioritising assessed work
and as the tasks linked with the
project had no impact on their assess-
ment profile, students paid less
attention to them. On reflection,
tutors recognised that the timing of
the project during a heavy period of
assessment was unfortunate and that
future phases of the project should be
timed more propitiously.  Most stu-
dents perceived themselves as highly
motivated individuals but this view
was not borne out by the evidence of
engagement with the tasks (see
Fig. 4). Tutors recognised that those
students who were not performing
well were the least motivated and
concluded that this low level of
engagement was closely linked to
their lack of progress in the develop-
ment of their language skills.

IN THEIR OWN evaluation of the
impact of the project on their attitude
to their studies, students felt that
there had been an improvement, as
shown in Fig. 5.

TEACHER TRAINING
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IT IS INTERESTING to note that most
students felt that their study skills and
self confidence had improved but that
there was minimal change to their
motivation. Tutors had given a free
choice in the selection of talks,
believing that students would
appreciate the chance to select topics
that matched their interests or
studies and that this therefore would
increase their levels of interest and
motivation. However, on reflection,
tutors recognised that students would
have preferred more guidance and
instruction. Students also articulated
the need for regular feedback, which
was not carried out in this initial stage
of the project as tutors wanted to
measure the impact of the tasks
alone. There were multiple benefits
however; one of the students
interviewed at the end of the project
pointed out that it had helped her not
only to improve her listening and
reading skills but that it had also been
a valuable resource in building up her
vocabulary base.

IN A MIXED nationality group, the
potential for development of cultural
knowledge was viewed by tutors as a
very positive outcome. The website

offers a significant range of topics that
relate to many diverse national and
racial groupings and consequently
offer the potential benefits of wide
cultural impact. In the evaluative
questionnaire, students were asked
to estimate the cultural benefits of
the intervention and their responses
are shown in Fig. 6.

ALTHOUGH STUDENTS DID not rate
highly the improvement in their cul-
tural knowledge , they did
recognise that they had an increased
knowledge of world events and, to a
lesser degree, technology. For many,
participation in the project was akin

to opening a window from a relatively
closed community onto the world at
large. One interesting instance was a
student from a culturally restricted
background who selected a talk on
the theme of sexual behaviour, a
topic that would not be feasible for
discussion in his own society.
Although students were unlikely to
change their cultural perceptions,
participation in the project did at least
allow them to consider topics that
were beyond their normal range of
experience and as such it allowed
them to develop their knowledge of
the world while at the same time
extending their receptive language
skills.

THE STUDY ALLOWED students to
replicate many of the conditions

found in higher education learning
settings, namely the lecture-based
learning approach and thus develop
their receptive language skills
alongside their normal learning
routine. Self-access allowed them to
develop at their own pace and in a

TEACHER TRAINING
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secure manner without the
restrictions and fear of being in the
limelight of a lecture setting. More
able and engaged students were able
to make very good progress and this
had an impact not only on their skills
but their self-confidence and cultural
knowledge. Students who demon-
strated a lower level of language skills
and who were not as highly
motivated derived less benefit from
the project and tutors recognised the
need to give them more feedback and
direction in order to engage them in
the tasks. Timing also needs to be
considered in future as when such a
project falls within a period of heavy
assessment, students will naturally
limit their involvement in favour of
accumulating marks towards their
final assessment profiles. With more
appropriate timing, support for less
proficient students and integrated
feedback, these online presentations
can provide a beneficial resource for
international students and a means of
developing linguistic, metacognitive
and cultural knowledge. Such
interventions can also prepare them
more effectively for their studies and
the specific learning contexts that
exist at university level. :
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IATEFL Associates

IATEFL has about 100 Associate members.

IATEFL Associates are teachers’ associations from around the
world and provide an excellent opportunity for networking with

other ELT educators on a global basis.

The IATEFL website gives information about all upcoming
Associate events.

Full details can be found at:

http://www.iatefl.org/associates

The LTSIG is pleased to announce that
we are now running regular webinars on
topics of interest to our members. These
webinars are open to all.

Our LTSIG webinar series started on
Saturday 5th November with ‘Teacher
Development Online’, which was
followed on 18th December by ‘Mobile
Learning’.

The series continues as follows:-

Sunday 15 January 2012: Cool Activities
with IWBs (with Barbara Gardner)
Sunday 19 February 2012: Implementing
ICT in an Institution (with Lauren
Brumfield)
Sunday 25 March 2012: Integrating
Collaborative Projects with ICTs (with
Shelly Terrell)
Sunday 15 April 2012: E-safety (with
Carol Rainbow)
Sunday 17 June: Using Social Media
with Learners (with Petra Pointer)

For more information go to
http://ltsig.org.uk and click on 'Online
Events'.

TEACHER TRAINING
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IN THE LAST year, I have attended a
number of presentations and
workshops that have included dis-

cussions on the use of social network-
ing as a tool for learning. There’s also
a ton of stuff on the net giving good
ideas and extolling potential benefits.

NONE OF THE presenters I listened to
actually explained ‘how to do it’ in
any detail. There was mention of set-
ting up a group or creating a page but
no instructions, no demonstrations.
On the net, there is detailed guidance
on how to create a group or set up a
page. However, I have yet to find
anything or anyone discussing the
thing that concerns me and is the
major objection I hear from teachers
again and again. How do I keep my
professional life and my personal life
separate?

THERE ARE TWO issues here. The first
one is that I think we – those of us
who are interested and involved
enough in learning technologies to
join a special interest group – are

selling ourselves and our audience
short by not listening to concerns and
not getting into the detail of how
these things work. The second one is
that, if you are not a techie, starting
from scratch on an adventure into
blended learning can be a frustrating
and time-consuming experience.

I SPEND A lot of time on my compu-
ter. I spend a lot of time in cyber-
space. Although I am of a generation
that predates computers, I’ve been an
advocate of integrating new technolo-
gies into the work place since the first
PC landed on my (real world) desk-
top, back in the 20th century. I say this
to banish any comments that I’m one
of those whingers who can’t move
with the times. I do. But I like to keep
it real. I believe it’s important to talk
to the those who are not like us in a
language they understand and to give
them the support they need in order
to embrace the brave new world we
show them glimpses of.

Bridging a gap
between the possible and the
practical

COMMENT

SO, LAST WEEK, I set up a new Face-
book account using my second email
address and did a small controlled
test to see if it is in fact possible to
keep my personal and professional
life separate using the controls on
offer. The answer is ‘yes’. It’s a bit
fiddly but it didn’t take that long to
set up. The only thing is I would have
to remember with every post to con-
trol who could see it. That made it a

IS a teacher
trainer and
materials
writer with
previous
careers in

software training & support and
facilities management. As an expert
in providing translation services
between techies and end-users in
both of the previous careers, she
has discovered a need for a similar
service in the field of learning
technology.



31

CALL Review

IATEFL LEARNING TECHNOLOGIES SIG Newsletter  WINTER 2011

lot less attractive, particularly as my
mobile phone app doesn’t allow me
to do that.

IT WAS EASY for me to set up because
I already control my Facebook
account fairly rigorously anyway. I
had a clear idea what I wanted the
end result to be. For someone
coming new to Facebook or as an
intermittent user, understanding the
effects of this or that combination of
controls would be a lot more
complicated. Getting students to use
the same combination of controls
would be even more confusing.

MY POINT IS that there is a big gap
between what’s possible, what’s
desirable and what’s practical. My
feeling is that there are too many
fantastic free apps, too many lists of
100 things to do with … and not
nearly enough tried and tested,
ready-made solutions for teachers to
take into the classroom to improve
learning and save them time. I want
to bridge that gap. I hope some of
you do too. :

COMMENT

IATEFL is the International Association of Teachers of English as a
Foreign Language.
The Association aims to link English Language teachers and
professionals from around the world and help provide
opportunities for personal and professional development.

IATEFL is a vibrant teachers’ association that aims to connect and
support teachers throughout the world.  Being able to network
with other professionals from around the globe can add a new
dimension to your teaching and your own development.

IATEFL has more than 3700 members from over 100 countries
worldwide. There are also over 100 Teachers’ Associations
affiliated with IATEFL

Our newsletter, IATEFL Voices, six times a year
Special rates at the annual conference
Special rates at other IATEFL events
Special rates for IATEFL publications
The opportunity to join one, or more, of our 14 Special Interest
Groups (SIGs)
The possibility to join our SIG discussion lists
Great opportunities to network with other ELT professionals and
continue to develop
And much, much more!

To join IATEFL visit our website at http://www.iatefl.org and join
online or print out the application form and post it to the address
below, or contact us on membership@iatefl.org

IATEFL, Darwin College, University of Kent, Canterbury, CT2
7NY, UK
Tel: +44 (0) 1227 824430   Fax: +44 (0) 1227 824431    Email:
generalenquiries@iatefl.org     Web: www.iatefl.org
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The Wider Membership Scheme (WMS) is IATEFL’s scheme to extend membership and co-
operation around the world. IATEFL currently has over 550 members through this scheme.

This scheme enables you to assist colleagues from the less economically developed world to
join IATEFL.

Launched at the Aberdeen conference, this initiative is the next phase of our Wider
Membership Scheme. It is designed to enable individual IATEFL members to sponsor
memberships for colleagues in the less economically developed world where there are no

local teachers’s associations who are Associates of IATEFL.

Currently, we are focusing on Sub-Saharan Africa. A number of members of the profession
have agreed to be scheme founders and have started a fund which will be used to match

members’ donations. So by donating £25 you can enable a teacher from Africa to become a
full IATEFL member. However smaller donations are also very welcome.

Please contact Glenda Smart (glenda@iatefl.org) if you would like to donate to either
scheme, or visit the donations section on the IATEFL website at

https://secure.iatefl.org/onl/donate.php

IATEFL ANNOUNCEMENT
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FROM APRIL 15-19, 2011, I had the
privilege of representing the
TESOL CALL Interest Section at

the IATEFL annual conference in
Brighton, UK. This was the first in what
we hope will be a series of annual
exchanges between TESOL’s CALL
Interest Section and the Learning Tech-
nologies SIG under the sponsorship of
the British Council. Special thanks are
due to the British Council’s Michael Car-
rier, a former CALL-IS Steering
Committee member, for both the inspi-
ration and the funding for this project.
My opposite number, Gary Motteram,
attended the TESOL conference in New
Orleans representing the Learning Tech-
nologies SIG and reported on his
experiences in the summer 2011 issue of
CALL Review. In this connection the
British Council has also published an
interview with Gary and me.1

FOR THOSE WHO may not be familiar,
IATEFL is based in the UK and like
TESOL is international in scope. It has
roughly the same number of SIGs (Spe-
cial Interest Groups) as TESOL has
interest sections covering many of the
same themes. The CALL-IS and Learning
Technologies SIG have similar interests
but the two organizations differ in their
operation. IATEFL does not have any-
thing like the CALL-IS run Electronic
Village during the conference, nor any-
thing corresponding to the EV Online

sessions. However, the Learning Tech-
nologies SIG has a full day of
presentations in a set room during the
conference, creating in essence a tech-
nology-themed mini-conference within
the larger one. Additionally, the SIG
organizes conferences with international
affiliates and provides travel scholarships
for the annual IATEFL conference. In the
former category, events are planned for
Morocco, Turkey, and Cyprus in the
next year. I will return to the discussion
of  possible collaborations at the end of
this article, but for now, let me share
some of my experiences in Brighton to
give readers a snapshot of what is hap-
pening in the Learning Technologies SIG
with technology and language learning.

I ARRIVED IN Brighton the afternoon of
April 15th in time for the last couple of
hours of the PCE (Pre-Conference
Event) on “Interactive whiteboards:
From methods to madness.” The ple-
nary for the event was given by Pete
Sharma, whose appearance coincided
with the release of his new book on the
topic. He enthusiastically offered several
examples of the “400 ideas” for using
IWBs from that co-authored volume. He
was joined by five other presenters for a
final panel on “IWBs: What are they
good for?” An interesting discussion
between the panel and audience mem-
bers developed around the question of

whether IWBs led to inherently more
teacher-centered classes.

THE PCE WAS followed by an LT-spon-
sored set of sessions on mobile learning.
Among the more interesting bits that
came through this were were provided
by Neil Ballantyne: the idea that “people
like to snack on their phones” and the
observation that in Hong Kong on the
metro everyone is now on their phone
rather than reading papers. Paul
Sweeney and Caroline Moore presented
results of a survey of mobile apps, noting
that many of the apps are not very good
in terms of making use of the technol-
ogy, particularly for smart phones, and
that there is a pervasive view among
users that apps should be free, making it
difficult to convince business-side crea-
tors to commit resources for
development.

THE MAIN CONFERENCE began on Satur-
day, and the first technology session I
attended featured a talk by Anisoara Pop
on integrating asynchronous tools in to
writing and speaking. This was the first
of many talks at the conference that
relied centrally on free Web 2.0 tools.
She focused on the use of blogs and
asynchronous voice tools such as
Voxopop2 to help her students build
confidence in using English to communi-
cate with a real audience. In one of the
more widely attended sessions, Russell

Learning Technologies SIG
Brighton 2011

EVENT REVIEW
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Stannard provided demonstrations of a
number of Web 2.0 tools for connecting
what goes on in class to what happens
outside. One I particularly enjoyed was
Storybird3  where students can use free
images provided by artists to collabora-
tively create and share story books.
Stannard’s free site4  includes demon-
strations with screen capture of how to
use many of the tools he showed.

OTHER PRESENTERS I heard who built
their work around notions of Web 2.0
included Byza Nur Yilmaz & Isil Boy,
who presented action research on
online vocabulary and online writing
using wikis in Turkey, noting problems
they uncovered, such as poor IT skills
among students, and ways they pro-
posed to solve them. Raquel Oliveira
gave an animated demonstration of how
she used Twitter 5  as a transformative
tool in two classes in Brazil: the site
allows students to form groups and
engage and communicate within their
group, going beyond the limitations of

EVENT REVIEW

TATIANA KOZHEVNIKOVA PRESENTED

another session on mobile learning,
“New Tendencies in Mobile Assisted
English Learning”. She provided an
example of how children on a museum
field trip can utilize their mobiles to take
pictures of exhibits and along with text
descriptions of the photos, use these
materials to document and share their
experience. She also noted that dedi-
cated mobile devices like museum audio
guides in English can be used to support
authentic learning. Other talks I
attended on this theme included Kalyan
Chattopadhyay making arguments for
promoting mobile elearning in India and
Neal Ballantyne providing case studies of
different ways two students and a
teacher use their mobiles in class.

OUTSIDE OF WEB 2.0 and mobile learn-
ing, Graham Stanley, the Learning
Technologies SIG Coordinator, spoke on
“Learning English through digital play”,
offering suggestions on how to “gamify”
your classroom. One such suggestion
incorporated Chore Wars,7 an online
role playing game where players get
points for completing tasks they dislike
(such as doing ESL homework assign-
ments). New IATEFL President Eric
Baber also presented on technology, “A
vision of students today: The future of
learning and teaching,” which synthe-
sized aspects of gaming, mobile learning
and Web 2.0 under the general theme of
learning as social interaction. He cited a
study showing that the average engage-
ment time using a mobile device is 3-7
minutes and noted that as a trend, this
suggested the need to develop shorter
learning activities.

NOT ALL THE talks I attended were tech-
nology-focused. Among those others
was a provocative discussion by Alex
Ding and Barbara Sinclair on “Autonomy
in language education: The struggle
against ideology and misrepresentation.”
They contended that various critical the-
ories have subverted the role of teaching
in the development of autonomy, in par-
ticular diminishing the importance of

the 140 character tweet. Meltem Bizim
& H. Sibel Taskin Simsek showed how
they used a blog as an eportfolio for
writing and incorporated podcasting and
voice thread software to encourage oral
communication, noting that keeping
track of student performances in these
media can be quite time consuming.

IN ADDITION TO the special session fol-
lowing the Friday PCE, there were a
number of other presentations featuring
mobile learning. Gavin Dudeney pre-
sented a case for moving us out of the
text mode we seem to be locked into, a
world of dictionaries and “word-a-day”
apps, into using the power the newer
smart phones and mobile tablets pro-
vide. He noted there are already apps
for watching TED talks6  on iPhones and
Android devices and demonstrated
some non-ELT apps to emphasize the
point that we should look away from
our profession for transformative educa-
tional ideas.
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Learning Technologies SIG, having an
invited CALL-IS speaker at one or more
of the Learning Technologies SIG-spon-
sored conferences, and collaborating on
a publication. Additionally, assuming we
have British Council support for another
round of exchanges, we would try to
have the representatives involved in pre-
senting at the conference they were
visiting: in the case of TESOL this could
be at the academic session, one of the
Intersections, or one of the Electronic
Village fairs.

ULTIMATELY, IT IS up to the leadership of
the CALL-IS and the Learning Technolo-
gies SIG to follow up on these initial
contacts and continue to develop this
nascent partnership. However, regard-
less of how any formal collaborations
proceed, it is worth pointing out that
there are already individuals with mem-
bership in these two groups who have
visited in and even presented at both
conferences, and this will no doubt con-
tinue. Let me encourage you to join
them. Become a member of both the
TESOL CALL-IS and the IATEFL Learn-
ing Technologies SIG to expand your
understanding of technology in ESL/EFL

teaching and learning. Even better, try to
attend an IATEFL conference and expe-
rience this firsthand as I did. The next
one is in Glasgow, the week before
TESOL in Philadelphia9. Combined, the
two conferences would make an excel-
lent way to spend an extended spring
break. :
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learner training. They call for teachers to
engage in a dialogue with their students
rather than following the idealized views
of critical theorists. As an aside, I believe
autonomy is a particularly important
concept for CALL given the additional
opportunities and challenges that the
Internet has provided to language learn-
ers. The concept of learner autonomy
seems to have more traction in IATEFL
than TESOL: the former has had a SIG
devoted to it for 25 years.8

THE BRITISH COUNCIL-SPONSORED ven-
ture that supported bringing me to
Brighton was introduced to the Learning
Technologies SIG at large during the
open forum on Monday and received a
warm reception. A surprise visitor to the
Forum was TESOL Executive Director
Rosa Aronson, who introduced herself
to the group and expressed her interest
in possible future TESOL/IATEFL joint
ventures. Possible collaborations
between the CALL-IS and Learning
Technologies SIG mentioned at the
Forum included sharing links to one
another’s web pages, one or more EVO
sessions with either Learning Technolo-
gies SIG people or a mix of CALL-IS and
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8 – 11 February 2012   IATEFL LTSIG, MATE and The British Council Marrakesh, Morocco

10 February 2012 IATEFL ResearchSIG  Coventry, UK

13 - 17 February 2012 IATEFL TEASIG Istanbul, Turkey

12 May 2012 IATEFL ResearchSIG Graz, Austria

1 – 2 June 2012 IATEFL LASIG Graz, Austria

16 June 2012 IATEFL BESIG and TESOL France Paris, France

    You can register online for all IATEFL SIG events at www.iatefl.org

IATEFL will also be at:

2 - 3 March 2011 EnglishUK Oxford, UK

For your diary

The preliminary brochure is now available at www.iatefl.org.

Online registration is now open at www.iatefl.org

6 January 2012   Speaker payment deadline

27 January 2012  Earlybird payment deadline

2 March 2012    Online registration closes  (onsite registrations welcome)

19 March 2012  IATEFL Pre-Conference Events and Associates’ Day

20 - 23 March 2012  IATEFL Glasgow Conference and Exhibition

FORTHCOMING EVENTS
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As more learners come to class equipped with mobile devices, the idea of taking

advantage of this inside and outside the classroom for

becomes an increasingly attractive idea.

Of course, there is a huge range of mobile devices that can be used for mobile learning,

but in our PCE this year, we’ll be concentrating on handheld devices such as

and  and considering how they are currently being used in language

teaching and learning and what the future may hold. What are the challenges and the

limitations of using these devices with learners?

We will be doing this, as we have done in previous LTSIG PCEs, using a combination of

practical hands-on sessions; time for reflective discussion; and presentations from guest

speakers such as , the ;

 and  of the ; , Senior Lecturer of the

School of Education, University of Manchester; and , Director of the

consultancy .

IATEFL LT SIG PCE

FORTHCOMING EVENTS
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FORTHCOMING EVENTS


